
「調理実践の継続」が最も多く 21名で、次いで「栄養バランスの良い食事づくり」12名、「調理

方法の活用」7名と多かった。特に、「調理実践の継続」で「今回は夏野菜を使った献立を立てたが、

今度は秋や冬の食材を使った献立を作成し、つくってみたい。」や、「栄養バランスの良い食事づく

り」で「食品の栄養をきちんと考えていくことと、料理の腕を少しずつ上げたり、栄養のことを考

えられるようになりたい。」など、ほとんどの生徒が実践で身につけた調理技能を今後の実生活で活

用しようとしている。さらに、「健康に良い食習慣の継続」は 7名、「食品ロスの継続」は 5名であ

り、どちらも実践を今後の生活で継続していこうとする様子が推察される。 

 

（２）事前事後における生徒の変容 

全授業実践の事前事後アンケートにおける食生活に関する知識・技能・活用力を分析し、有意差

がみられた質問項目を抽出した結果を表 4に示す。 

 

*ｐ＜0.05  **p＜0.01  ***p＜0.001 

「知識」では「中学生に必要なエネルギーや栄養素が分かる」で有意差が大きく、「自分の地域の

食文化が分かる」や「食中毒を予防するための衛生邸な食品の取り扱いが分かる。」においても有意

差がみられた。また、「技能」では「バランスの良い 1日の献立を立てることができる。」で有意差

がみられたことから、開発したカリキュラムによって、知識・技能の向上に一定の授業効果があっ

たといえる。 

「活用力」では、「積極的に食事作りをしている」が 2.30から 2.80に向上していることから、今

回第 2次で導入した食生活の課題と実践による実践的・体験的な学習によって、実生活での活用力

を育むことにつながったと考えられる。 

 

Ⅴ. まとめと今後の課題 

本カリキュラム開発によって、パフォーマンス課題として設定した「食生活の課題と実践」が活

用力の育成を目指す上で一定の効果があることが明らかになった。また、実践による達成感や食生

活への意識の向上がみられただけでなく、実践レポートを作成し、発表することで表現力も育むこ

とができたといえる。今後の課題は、家庭科の授業を通して食生活分野のみならず、衣生活分野や

住生活分野、消費生活・環境分野など他分野における生活の課題と実践をはじめとしたパフォーマ

ンス課題を設定し、活用力の育成を目指したカリキュラム開発をして実証研究していくことである。 

 

引用文献 
西岡加名恵編著,2016『資質・能力を育てるパフォーマンス評価 アクティビティをどう充実させるか』（明治図書）. 
中央教育審議会, 2016 『幼稚園、小学校、中学校、高等学校及び特別支援学校の学習指導要領等の改善及び必要な
方策等について（答申）」. 

 項目 
事前アンケート 事後アンケート 

t検定 
AV SD AV SD 

知識 

中学生に必要なエネルギーや栄養素の量が分かる。 2.05 0.805 3.03 0.821 *** 

自分の地域の食文化が分かる。 2.63 0.886 3.10 0.889 * 

食中毒を予防するための衛生的な食品の取り扱いが分かる。 3.15 0.882 3.55 0.589 * 
技能 バランスの良い 1日の献立を立てることができる。 2.80 0.927 3.30 0.812 * 

活用力 積極的に食事作りをしている。 2.30 1.005 2.80 0.678 ** 

表 4 食生活分野の学習に関する知識・技能・活用力の事前事後比較（一部抜粋）N=40 
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1.  The theoretical background of CLIL 

Content and Language Integrated Learning (CLIL) is a language teaching approach that 
originated in European multilingual education. In CLIL lessons, students learn language through 
content learning. CLIL teachers teach a wide range of content with special attention to big ideas. Big 
ideas are the problems or key questions mined from the text (Ikeda, 2023). Students seek solutions 
or their own answers for the big ideas through CLIL lessons. In addition, big ideas allow teachers to 
determine how they approach the content. Through learning content in CLIL lessons, students are 
supposed to gain not only language skills but also a deeper understanding of the content.  

The present research provides an example of soft-CLIL lessons, which focuses on the content 
not included in school subjects and focuses on language acquisition more than mastering the content.  
 

2. Objectives 
The present research focuses on the educational settings of Japan. The latest course of study 

(MEXT, 2017) is based on three objectives: Knowledge and skills, students’ ability to think, make 
judgments, and express themselves, and motivation to learn and humanity. This research employs 
the framework based on the cognitive discourse function (CDF) by Dalon-Puffer (2013) to develop 
students’ ability to think, make judgments, and express themselves.  

The course of study indicates three steps for the thinking skills and expressiveness section. To 
meet the demands of the course of study, Cognitive Discourse Functions (CDF) are adopted as the 
means of analyzing cognitive activity in this research. Dalon-Puffer provided the seven types of 
cognitive discourse functions. CDF consists of seven functions that are not in hierarchical 
relationships. Each category has sub categories that express cognitive discourse in classroom activity.  

This study applies CDF to categorize the activities and to organize meaningful soft-CLIL lessons 

that offer students new perspectives or deeper understandings of the content. The main objective of 
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this study is to try out the CDF for planning soft-CLIL lessons and implement and analyze the effect 
of such soft-CLIL lessons. The objectives of this research are: 
I. To apply the CDF to a Japanese setting of English education, especially soft-CLIL lessons 

which require cognitive activities. 
II. To investigate the effect of soft-CLIL lessons on the depth of students' content learning. 

 
3. Plan 

Framework 
The framework has two domains: lesson flows and cognitive domains. Lesson flow consists of 

four procedures: understanding concepts and facts, forming the idea, developing the idea, and 
concluding and outputting. This procedure focuses on content learning.  Therefore, students need to 
learn vocabulary and target grammar in grammar lessons. The first process, understanding concepts 
and facts, means that students understand the basic facts and concepts of the content. This process 
requires understanding the basic components of the contents to form their initial ideas. The second 
process requires students to form their initial idea about the topic. Teachers can monitor the effect of 
the content lesson by comparing this initial idea with students’ final idea. This step is necessary for 
content learning in soft-CLIL because students can know their achievement of content learning 
through the change in their ideas. The objective of the third process is to develop their initial idea 
through the activities. The activities provide students with new perspectives on the idea or deepen 
their ideas.  The fourth process has various approaches to demonstrate students’ final ideas about the 
topic. Students output their ideas depending on the final task.  

In cognitive domains, CDF are assigned depending on whether the function fits the aim of the 
process.  As mentioned above, the first, third, and fourth processes are related to the demands of the 
course of the study. Therefore, some of the verbs are excluded even though the functions seem to fit 
the objectives of the process.  

Teachers can use this 
framework in the planning of the 
lesson. They choose one verb from 
the table to plan activities. The verb 
can be paraphrased and used in the 
learning objectives. However, these 
verbs do not mean students’ 
cognition, but more likely express 
just what students do in the activity.  

 
 

Lesson plan 
 New Horizon 1, Unit 7 “Foreign Artists in Japan” is used in the present lesson. The unit begins 
with an explanation of two foreign artists, Euan Craig and Diane Kichijitu. In the latter part of the 
unit, students read the explanation of rakugo, and the unit ends with a conversation between two 
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lesson. They choose one verb from 
the table to plan activities. The verb 
can be paraphrased and used in the 
learning objectives. However, these 
verbs do not mean students’ 
cognition, but more likely express 
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Lesson plan 
 New Horizon 1, Unit 7 “Foreign Artists in Japan” is used in the present lesson. The unit begins 
with an explanation of two foreign artists, Euan Craig and Diane Kichijitu. In the latter part of the 
unit, students read the explanation of rakugo, and the unit ends with a conversation between two 

  

characters about the rakugo show.  
  A Soft-CLIL approach is applied in 3 reading lessons and 2 lessons for extra activities. The 
framework is used in the planning of the lesson. At the beginning of planning, the big idea was 
considered with the content of the textbook. After consideration, the big idea was defined as 
identifying the attractiveness of rakugo. The question was “Why is rakugo popular?” which uses 
simple words so that first-year students can understand. In addition, the final task was considered. 
In this unit, students performed the rakugo in groups. As for the activities in each lesson, the 
textbook and framework were referred to for planning.  
 

4. Result 
Students’ initial idea of the factor of popularity of rakugo 
 As for the initial idea, three factors are focused on the popularity of the rakugo. The first factor 
is the funniness of the content. Students described the story as funny. The second factor generated 
by students was rakugo as Japanese culture. They knew that Japanese culture is popular among 
foreign people, and they speculated that rakugo is popular because everything about rakugo is new 
to foreign people. The third factor is the way of the rakugo performer’s speaking. In the students’ 
descriptions, overreaction, tempo, facial expressions, and the way of acting of two characters seem 
to be impressive for them.  

 
Students’ final idea about the factor of popularity of rakugo 
 The table of the frequency shows that the score of the word “funny” is the largest among all of 
the words. The result means that students considered the funniness of the rakugo story as the key 
component of the popularity of rakugo. The second most 
frequent word is “gesture.”  This means many students’ 
comments involved the description related to gestures. 
The fourth lesson that treated the effectiveness of 
gestures might affect this result.  Many students 
described that the gesture is one of the components of 
comprehensibility and is one factor of the popularity.  
 
 
 

5. Discussion 
The present study aims to apply the CDF to a soft-CLIL setting of English education in Japan. 

Soft-CLIL lessons which require cognitive activities. The second aim is to investigate the effect of 
soft-CLIL lessons based on the framework on the depth of students' content learning in lessons. In 
terms of the first aim, CDF is applied for the one dimension of the framework. The application of 
CDF seemed to result in motivating students. The other dimension guides the flow of the soft-CLIL 
lesson. Using this framework. seemed to lead to students’ positive attitudes to the lessons. From the 
analysis of the final idea, lesson 3, in which students engaged in cognitive activity, was impressive 
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for students. This result implies that cognitive activities at an appropriate level is meaningful for 
students. These results indicate that the lessons that involve cognitive activity in CDF help the 
students learn the content. Therefore, soft-CLIL lessons are an effective way of approach to language 
learning in the Japanese context.  

Moreover, the use of the framework assists teachers in planning effective lessons easily. Using 
the framework enables teachers to plan consistent lessons for the final goal of the unit. With four 
processes and CDF, teachers are able to plan language lessons that involve cognitive activities in the 
proper context. Therefore, students are able to have prospects for the whole lesson and engage in 
learning more positively. However, this example of the framework use did not involve creative output 
such as presentation, making a speech, and so on. In a higher context of soft-CLIL, more creative 
learning outcomes are expected. Thus, more verification of the usefulness of the framework is 
necessary for improving the present framework.  

 
6. Conclusion 

The present study aims to connect CDF with the demands of the course of study. The framework 
involves two dimensions, and one dimension adopts CDF to provide the verb useful for planning 
cognitive activity. The other dimension shows the flow of the lessons. The use of this framework 
enables teachers to organize meaningful lessons that involve a more consistent approach for students 
learning through the units. The framework meets the three cognitive demands of the course of the 
study. Moreover, the use of this framework allows students to engage in deeper learning of the content 
to students. Through four processes, students learn the content and think about the problem more 
deeply. As the analysis shows, the lesson based on the framework seemed to affect students' final 
ideas. This result shows that the students seemed to engage in the lessons and to think deeper than 
just reading and understanding the textbook. However, more practices are needed to verify the 
usefulness of the framework. 
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